
 

  

 

Message from Sixth Form Leadership 

We are academically ambitious and have a curriculum that is designed to inspire, challenge and stimulate 
every student. Sixth Form provision builds on students’ successes from lower school and opens doors 
though developing deep subject knowledge. We believe that through effective teaching and learning, we 
can provide students with the opportunities to apply their knowledge in a range of scenarios and to take 
control of their own future; students should have enhanced life choices as a result of studying with us. We 
know the transformational power of education, a deep love of learning and curiosity about the world and it 
is these principles that underpin our Teaching and Learning policy. This policy sets out a framework for all 
staff whilst allowing flexibility for them to be innovative and dynamic in their delivery. We also emphasise 
that learning is not a passive process and that students and effective study behaviours are key to their 
success.  

There are some core values that underpin our Teaching and Learning policy, which are: 

 All students have the capacity to achieve highly with the right guidance, support and structure 

 Teaching subject content is not enough; it is only through also explicitly teaching skills that students 
can become effective life-long learners 

 Underachievement must be challenged when seen 

 Effective collaboration between staff, students and home is essential to student success 

Teaching and learning is at the heart of all Sixth Form experience and, as such, our policy is informed by 
pedagogical research and classroom experience. We are committed to ensuring the future success of all 
students. 

 

Rebecca Kither   Damian Clayden 

 

 

 

 

 

Director of Sixth Form   Deputy Head of Sixth Form 

 

 



 

  

 

Sixth Form Teaching and Learning Policy 

Delivering a valuable education to all of our students is our core purpose. Our aim is to create 
outstanding lessons for all pupils that have a transformational impact on their progress, achievement 
and motivation. 
 

Mark 

Marking and assessment have two purposes: one, students act on feedback to make progress over time; 
two, informing planning and teaching. 

 Teachers must have an annotated seating plan considering the starting points, progress and context 

of all. 

 Marking must be primarily formative and clear about what students must act upon in order to 

improve. 

 Marking and feedback must be regular – on piece of deep marking every 2 weeks. 

 All work should be marked to develop students’ literacy – please use codes at the end of this policy. 

 

Plan 

Planning is a process, not a product. It has one purpose: to enable high quality delivery which meets the 
needs of all students. 

 The 7 guiding pedagogical principles underpin planning: challenge, explanation, modelling, practice, 

feedback, questioning. 

 Teachers must have a deep knowledge and must be clear and precise about the knowledge/skills 

they want students to learn (what they want them to do), and break this down to make it accessible 

to students. 

 Differentiation should be planned over time to ensure a Quality First approach, which meets the 

needs of all students and groups and maximises the use of any additional adults in the room. 

Differentiation will take many forms but may include: 

o Adapting resources to support and/or extend students 

o Targeted questioning 

o Extension tasks to stretch students 

o Grouping within the lesson 

o Seating plans 

 Every class must have an annotated seating plan. 

 There should be no dead time. A ‘Do Now’ activity should be set to ensure a purposeful beginning 

to the lesson and set an appropriate pace for intended learning. 

 

Teach 

Teaching is a lifetime’s craft. ‘Every teacher needs to improve, not because they are not good enough, 
but because they can be even better.’ (Professor Dylan William) 

 Teachers must be explicit about learning outcomes and key words 

 Teachers must be agile: the ‘flow’ of great progress is more important than following a lesson plan. 

 Students should work harder than the teacher in all lessons. 

 Teachers must ensure that learning has stuck through checking that is incisive and systematic. 



 

  

The Principles of Teaching and Learning at COLAHG 

Expert 
teaching 

requires… 

What does this mean to us? 

Challenge 
So that… 

Students have 
high 

expectations of 
what they can 

achieve 

 Challenge is understood by teachers as providing relative challenge to all, and not challenging the most-able. 
Teachers consider individual students’ starting points when planning and pitch their lessons appropriately. 

 Teachers do not give ‘easy work’ and incremental challenge is a hallmark of all lessons. Some lessons will 
engage students in deliberate practice, during which the level of challenge will, and should, fall. 

 Teachers facilitate ‘deep thinking’ and resist ‘content coverage’ over depth. 

 Students are not in left in their ‘comfort zone’, nor are they left to panic, instead, students are required to 
struggle. Their brains should hurt during the lesson because they are required to think, engage with challenging 
material and concepts, and to do something differently. Students are left just long enough to struggle before 
teachers intervene. 

 Teachers’ subject knowledge is excellent and up-to-date. Teachers inspire students through the passion in 
their subject and excellent resources and stimuli. 

Explanation 
So that… 
Students 

acquire new 
knowledge and 

skills 

 Teachers anchor new concepts to ones that their students already know. 

 Teachers provide just enough explanation before students are left to practise something new. Teachers avoid 
explaining too much, so as to avoid confusing and overwhelming students. 

 Teachers make complex and often abstract ideas clear and simple, without losing their complexity. 

 Teachers carefully anticipate likely misconceptions that might arise, and plan their explanation carefully to 
address these as, or before, they arise. 

 Teachers’ explanations of new concepts are reinforced with wide-ranging and challenging stimuli that get 
students thinking. 

 Explanation leads to modelling, so that students know what they are expected to be able to do with newly 
acquired knowledge. 

 By the end of a lesson, students are able to explain a new concept themselves. 

Modelling 
So that… 

Students know 
how to apply 

the knowledge 
and skills 

 Teachers use modelling in all lessons to inspire, support and assess students on their deliberate practice of 
new skills and content. 

 Teachers study worked examples and models with their students, often before deliberate practice, to help 
break down models and build criteria for what good looks like.  

 Teachers create models of differing quality, including a model of excellence, which reinforces the challenge set 
in the lesson. 

 Teachers might create models in advance, but are also able to build models in class with their students, so 
that they can demonstrate the steps required to achieve excellence. 

 Teachers build models that are informed by assessment objectives, subject specifications and curricula. 

 Models enable students to practise with confidence, without limiting their creativity. 

Students 
engage in  
deliberate 

practice 

 Students are given time to practise new skills and newly acquired knowledge. 

 Teachers and students are prepared, and willing, for mistakes to happen. 

 Teachers know when, and how, to support students, and can move from providing heavy guidance to some, to 
providing autonomy to others. 

Questioning 
So that… 

Students are 
made to think 

hard with 
breadth, depth 
and accuracy 

 Teachers use questioning throughout the lesson, from start to finish, to help students think harder, with 
greater depth and accuracy. 

 Students regularly ask questions in order to find out more or to seek further explanation. Questions form part 
of the culture of learning within the classroom. 

 Questions are rarely isolated and are part of a series of questions that dig deeper. Students give several 
responses to increasingly challenging questions that form a ‘chain of questions’. 

 Teachers often ask ‘why…?’ and ‘how do you know…?’ to encourage deeper thinking and developed 
responses. 

 Whilst teachers might plan challenging questions, teachers seek to pose questions that are responsive to the 
learning taking place in the moment. 

 Teachers give students time to consider a question and to provide an answer. 

Feedback 
So that… 

Students think 
about and 

further develop 

 Teachers use feedback to highlight success and how to achieve excellence for students.  

 Feedback is timely and takes many forms; written, verbal, teacher-led, self-led and peer-led.   

 Feedback is clear and based around success criteria and the modelling that has already taken place. 

 Teachers design DIRT (Dedicated Improvement and Reflection Time) tasks for students to use to improve their 
work.  



their 
knowledge and 

skills 

 Because of feedback, students are able to articulate what they need to do to get better. 

 Teachers use feedback and assessment to inform future planning. 

Conditions 
for 

learning 
So that… 

All students 
are effective 

learners 

 Teachers have clear routines and these are understood and followed by their students. 

 The behaviour policy is followed accurately and effectively to maintain standards of behaviour in lessons. 

 Teachers ensure that equipment is out on tables and that students engage in a ‘Do Now’ task as soon as 
they enter the classroom. 

 Students stand behind chairs at the end of lesson and are dismissed in small groups on the instruction of 
the teacher. 

 The classroom environment, including presentation and displays, screams excellence. 

 Expectations of literacy, oracy and numeracy are high and modelled excellently. Support is given to aid this. 

 Teachers and students adopt a ‘growth mindset’ and negative self-perceptions are challenged. 

 

 

Expectations of students 

Learning is not a passive process; students need to be active participants if they are to make excellent 
progress. Successful Sixth form students are those who are: 

Proactive: students take ownership of their own learning and seek opportunities to further their 
understanding of subjects through independent study, wider reading and extra-curricular activities such as 
lectures. Students take advantage of chances to enhance their knowledge of topics outside the direct limits 
of the syllabus. Students play an active role in lessons, engaging with all tasks and pushing themselves to 
be the best; they ask questions and are inquisitive about their subjects.  

Reflective: students are able to evaluate their own performance and make improvements to it using 
feedback. Students look back at prior learning and make links across topics and subjects. Students think 
deeply about their learning and seek to know more. Students ask questions of themselves and their 
understanding and then seek answers to their questions.  

Resilient: students know that the path to success may be challenging but they accept this and commit to 
completing difficult tasks. Students ‘bounce back’ after setbacks and learn from their experiences. 
Students face difficulties head on and work through them until they reach a positive outcome. They are 
persistent in their commitment to academic excellence; they know that success requires hard work and 
energy and that their ability to make progress is reliant on their efforts: they demonstrate a growth 
mindset.  

 

 

 

 

 

 

 

 

 

 

 



 

  

Lesson Structure 

Sixth Form lessons run over longer periods than lower school lessons and whilst the lesson structure below 
is good practice for KS5 teaching, it will be necessary to repeat this structure during double lessons. 

The Basics 

In order to achieve a calm and focussed learning environment the teacher must utilise academy systems: 

 Target sheets are up to date at the front of student folders. 

 Students’ work is marked regularly and redrafted to demonstrate progress. 

 The classroom environment screams excellence through positive displays. 

 Seat students to maximise their engagement and progress (seating plans and context sheets in place 
for all classes). 

 Relationships are positive – meet and greet students as they enter the classroom. 

 Registers are completed silently without disruption to learning. 

 Behaviour is positive and students play an active role within lessons. School systems are followed 
including RWD. 

 Monitor and assess progress during the lesson in order to be able to address student misconceptions. 

 At the end of the lesson, students pack up, stand behind chairs and are dismissed in small groups. 
 

1. ‘Do Now’  

Provide a stimulating ’do now task’ that engages and builds on previous knowledge or skills. This could 
be a text extract, discussion statement, problem picture, video clip, object or piece of music. 

2. Learning Objective 

Articulate the knowledge and skills to achieve the desired learning outcome. This should be linked to 
the scheme of work and assessment objectives from exam specifications.  

3. Teacher Input 
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A logical sequence of enjoyable and engaging learning activities that build depth of 
knowledge and understanding. Typically, this may involve starting with a short period of 
structured teacher input and modelling with targeted questioning. There is an expectation 
of Standard English and the use of subject specific language. 

4. Deliberate Practice and application 

Selected learning activities that reinforce and draw on the knowledge that enable critical, 
analytical and evaluative responses. This might draw upon the initial stimulus with added 
knowledge provided by the teacher, peer discussion, wider source material and/or 
independent research. 

Finally, space and time needs to be built into the lesson for independent work. This may 
follow a structure of tapered support that builds increasing independence, resilience and 
confidence. There is an expectation that all students will attempt to reach the learning 
outcome independently. 

5. Plenary 

Provide a stimulating plenary task which consolidates learning and demonstrates understanding related 
to learning objective of the lesson.   

 

 



Literacy Marking Codes 

Literacy Code Meaning 

Sp Spelling error 

WW Wrong word used 

P Punctuation error 

^ Add additional detail/information 

? Unclear meaning  

G Grammatical error 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

Independent Learning 

Independent learning is an essential part of ensuring that students are able to consolidate content covered 
in lessons and provides additional opportunities for deliberate practice. Students are expected to complete 
an additional 3-4 hours of learning for each subject every week. Students are assigned an additional 5 
hours of Independent Study to their timetable each week to support them with this – these hours are 
completed in the Study Room in the Sixth Form Centre.  

Part of students’ independent learning will be to complete homework tasks set by class teachers.  Home 
learning is an essential part of developing students’ independence, skills and subject knowledge. A variety 
of independent learning tasks can be set and could include: 

 Exam style questions 

 Comprehension questions 

 Research 

 Reading – this may be of set texts or wider-reading 

 Writing 

 Revision 

 Thinking tasks – this particularly applies to flipped learning where students prepare a topic that will 
be taught in upcoming lessons 

 

Role of the Teacher 

Teachers will ensure that: 

 Homework tasks are set regularly and the home learning cycle (when tasks are set, due and 
reviewed) is communicated and consistent 

 Homework tasks are recorded on Google Classroom 

 The ways tasks will be assessed are clearly communicated 

 Non-completion of homework tasks is challenged. This will include the following steps: 
1. When homework is not completed, the teacher will ascertain the reasons for this and will 

give the student a reasonable amount of time to complete the missing work. 
2. Failure to complete the homework by the new deadline will result in a detention and 

teachers will communicate their concerns with home. 
3. Repeated instances of incomplete/missed home learning are referred to tutors and the Sixth 

Form Leadership Team 

Role of Students 

Students will ensure that they:  

 are clear about the purpose of independent learning  

 understand how homework will be assessed 

 meet homework deadlines 

 are proactive in seeking support if they do not understand homework tasks 

 plan their time effectively to ensure that homework is completed regularly  

 

 

 

 

 



Successful students are those who go beyond their syllabi – they demonstrate curiosity about their chosen 
subjects and support their academic study through engagement with wider opportunities. Students could 
support their studies through tasks such as: 

 Wider-reading 

 Research – this may be of topics related to their courses or of careers and additional opportunities 

 Attending lectures – these may be in person or virtual 

 Completing MOOCS 

 Engaging with extra-curricular opportunities posted to Google Classroom noticeboards 

 Revision – this includes creating revision materials and then using them to complete exam practice 
tasks 

 Exploring post-18 progression options – apprenticeships, university, work etc. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

  

Intervention 

Students should be allowed to realise their potential and be given the support to do this. 
Underachievement must be challenged and appropriate action taken to close learning gaps. Tackling 
underachievement involves the collaboration of students, the academy and home. Intervention will include 
but is not limited to: using data, challenging underachievement, intervention outside of lessons. 

Using data 

Teachers will use the full range of data available to them to ensure that: 

 Lesson planning reflects the needs of the students within their class 

 They understand any additional factors such as SEND, EAL as well as any SEMH that may affect a 
student’s learning 

 Assessment Point reports are an accurate reflection of where students are in their learning 

Challenging Underachievement 

Teachers will take the lead on tackling underachievement within their class and will: 

 Talk to students to establish any reasons for underachievement 

 Give students the opportunity to retake an AP in which the student did not meet their target grade 
within two weeks of the AP 

 Set SMART targets to support students in closing learning gaps that are regularly reviewed 

 Intervene to ensure high quality behaviour for learning 

 Communicate concerns about students failing to close learning gaps to the Sixth Form Team 

Interventions outside of lessons 

Interventions undertaken by departments/subjects outside of the lesson will: 

 Have a clear purpose and rationale 

 Be targeted at specific groups 

 Be communicated to home via letter 

 Be different to lessons 

 Make use of models to exemplify the qualities of student work at different grades 

 Be reviewed regularly 

Student responsibilities 

Students must play a proactive role in addressing any underachievement and must take responsibility for: 

 Seeking clarification on any aspects of their course that they do not understand 

 Attending all intervention sessions 

 Completing any support tasks set by subject teachers 

 Meeting deadlines for any intervention tasks 

 Resitting any assessments in which they did not attain their target grade within two weeks of the 
AP 

 Engaging effectively with SMART targets  


